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INTRODUCTION

Exploring Histories of Knowledge
and Education: An Introduction

Bjorn Lundberg

In the last few years, the history of knowledge has emerged as a rapidly growing
subfield of historical inquiry, with the establishment of new research centres as well
as the publication of journals, books, and special issues of academic journals.' To a
certain extent, the desire to address the role of knowledge in the past can be viewed in
light of contemporary social and political processes. A new digital public sphere has
shaken the epistemological pillars of democracies in the Nordic countries and the
Western world at large. The information superhighway of the Internet has become
crowded with vehicles of disinformation, a turn of events few predicted 25 years ago.
This course of events has provoked new academic interest in the social and political
dynamics of knowledge in society.

Concepts like fake news and alternative facts have become symbols of this full-on
attack on established notions of truth-seeking, but disinformation and knowledge
resistance go far beyond the political spin of populist politicians. As Robert N.
Proctor has pointed out, knowledge (or the lack thereof) should clearly not be
understood simply in cumulative terms, but rather as a complex social and cultural
phenomenon.” As such, knowledge has a history, or histories, which conveys
important insights for the present.

However, the sudden rise of knowledge as a key concern for social activists and
policymakers is not the exclusive reason that the history of knowledge has expanded
so rapidly in scholarly circles. It has also proved fruitful in its integrative capacities
within academia, bringing together scholars from different backgrounds to address
new problems. As Johan Ostling, David Larsson Heidenblad and Anna Nilsson

1 Journal for the History of Knowledge, affiliated with Gewina, the Belgian-Dutch Society for History
of Science and Universities, was established in 2020. Recent special issues dedicated to the
history of knowledge in other journals include: History of Humanities 6, no. 2 (2021); Berichte zur
Wissenschaftsgeschichte 42, no. 2-3 (2019); KNOW: A Journal on the Formation of Knowledge 4, no.
2 (2020); History and Theory 59, no. 4 (2020); Slagmark no. 81 (2020).

2 Robert N. Proctor and Londa Schiebinger, eds., Agnotology: The Making and Unmaking of Ignorance
(Stanford: Stanford University Press, 2008); Lukas Verburgt and Peter Burke, “Introduction:
Histories of Ignorance,” Journal for the History of Knowledge 2, no. 1 (2021), 1-9.

Nordic Journal of Educational History 2022. © Bjérn Lundberg.
This is an Open Access article distributed under the terms of the Creative Commons CC-BY4.0 License
(http://creativecommons.org/licenses/by/4.0/).
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Hammar have noted, knowledge can function as an umbrella term that unites
researchers from different fields in joint conversation.?

For the last five years, historians at Lund University have taken an active role in
developing the history of knowledge, establishing the Lund Centre of the History
of Knowledge in 2020. One of the stated ambitions of this research centre has been
to develop the ‘integrative and generative capacities’ of the field.* In other words,
the history of knowledge (in German: Wissensgeschichte) should not be seen as a
mere expansion of the history of science (in German: Wissenschaftsgeschichte).®
To a significant degree, the history of knowledge has nonetheless taken shape
primarily in discussions with researchers from intellectual history, history of
science, and, in a Nordic setting, the history of ideas. Other subfields of historical
scholarship have been less vocal in embracing or rejecting this newcomer in the
discipline of history. Until recently, few studies in educational history have explicitly
engaged with the conceptual frameworks developed within the history of knowledge.

This is somewhat surprising, considering how closely the concepts of knowledge
and education are intertwined. Granted, historians of education have more or less
explicitly dealt with bodies of knowledge or the content and curricula of school
subjects for decades.® Without using the label “history of knowledge”, such studies
nevertheless show that historians of education are no newcomers to the study of
knowledge in the past.

It is also surprising that research in the history of knowledge has not paid greater
attention to education and schooling, considering this rich tradition of dealing
with the transfer of knowledge. The articles presented in this issue demonstrate the
breadth and analytical potential of studies that bring the concept of knowledge to the
foreground of educational history.

Work on this special issue began in April 2020, in dialogue between the editorial
board of the Nordic Journal of Educational History and the Lund Centre for the
History of Knowledge. Soon after I accepted an invitation to act as the editor of a
special issue on the history of knowledge for the journal, plans for a themed issue
of another journal, History of Education Review, edited by Tamson Pietsch and Joel
Barnes, were presented. At this time, few publications had yet sought to merge the
frameworks of history of knowledge and education, so there was a self-evident need
forabridge-building effort. With these two special issues taking shape simultaneously,

3 Johan Ostling, David Larsson Heidenblad and Anna Nilsson Hammar, “Introduction,” in Forms of
knowledge: Developing the History of Knowledge, ed. Johan Ostling, David Larsson Heidenblad,
and Anna Nilsson Hammar (Lund: Nordic Academic Press, 2020), 9-10.

Ostling, Larsson Heidenblad, and Nilsson Hammar (2020), 14.

Sven Dupré and Geert Somsen, “The History of Knowledge and the Future of Knowledge Societies,”
Berichte zur Wissenschaftsgeschichte 42, no. 2-3 (2019), 186-99.

6 Examples from Sweden include: Niklas Ammert, Det osamtidigas samtidighet: historiemedvetande
i svenska historieldrobocker under hundra dr (Lund: Lund University, diss., 2008); Magnus Hultén,
Naturens kanon: Formering och fordndring av innehdllet i folkskolans och grundskolans naturvetenskap
1842-2007 (Stockholm: Stockholm University, diss., 2008); Johan Prytz, Speaking of Geometry: A
study of geometry textbooks and literature on geometry instruction for elementary and lower secondary
levels in Sweden, 1905-1962 (Uppsala: Uppsala University, diss., 2007); Anna Larsson, “Mobbning:
ett tidsbundet socialt problem,” Socialvetenskaplig tidskrift 2 (2010), 134-48; Cecilie Boge and Anna
Larsson, “Understanding Pupil Violence: Bullying Theory as Technoscience in Sweden and Norway;’
Nordic Journal of Educational History 5, no. 2 (2018), 131-49.
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readers will hopefully find them complementary rather than repetitive. In any case,
the original research contributions stand as a testament to the budding interest in
history of knowledge among historians of education as well as to the many possible
approaches to research within this framework.”

The role of knowledge in education
Like the history of knowledge, the history of education is a vital research field,
not least in the Nordic region. In the twenty-first century, researchers in Northern
Europe have established international conferences, research collaborations and the
journal Nordic Journal of Educational History.® The research field is interdisciplinary
with contributions by scholars of history, pedagogy and sociology.” Educational
history is often conceptualised in broad fashion, encompassing a wide range of
practices “aimed at framing, planning and transmitting cultural and social heritage”,
as well as the conditions that these practices rely on or sustain.” In other words,
knowledge is not merely a desired outcome of education - the stuff that learners
acquire through educational practices — but deeply intertwined with the political and
ideological justification of educational programs (the ‘why’ of education). It concerns,
among other things, the rationale behind governance of education on a state level,
the techniques involved in the concrete practices of teaching and learning, and the
collection of data for evaluation of educational practices (or student achievements).
However, some differences can also be discerned between the history of knowledge
and the history of education as research fields. One concerns the institutional
relationship to the subject of history. While the history of education in the Nordic
countries has had strong ties to the subject of pedagogy and teacher training, the
history of knowledge has so far retained a position within the discipline of history."
Perhaps it is too soon to give a verdict on whether this has influenced the research
practices within these two fields, but it is reasonable to assume that the history of
knowledge may strengthen the ‘history” of educational history, bringing education
closer to questions regarding society at large.

It has been said that all societies are in fact knowledge societies."” If we adhere
to a definition of education as “the entire process by which a culture transmits itself

across the generations”," it is clear that knowledge - tacit and explicit, practical and

7 Joel Barnes and Tamson Pietsch, “The history of knowledge and the history of education,” History of
Education Review 51, no. 2 (2022), 109-22. https://doi.org/10.1108/HER-06-2022-0020

8 Bjorn Norlin and David Sjégren, “Enhancing the Infrastructure of Research on the Nordic Educational
Past: The Nordic Journal of Educational History;,” Nordic Journal of Educational History 1, no. 1 (2014), 2.

9 Daniel Lindmark, “Educational history in the Nordic region: Reflections from a Swedish
perspective,” Espacio, Tiempo y Educacion 2, no. 2 (2015), 7-22.

10 Norlin and Sjégren (2014), 4.

11 Johannes Westberg, “Vad ér utbildningshistoria? Ett forskningsfélts historia, framtid och relation
till pedagogikidmnet,” Utbildning & Demokrati 26, no. 3 (2017), 7-37; Anton Jansson and Maria
Simonsen, “Kunskapshistoria, idéhistoria och annan historia: En dversikt i skandinaviskt perspektiv,”
Slagmark, no. 81 (2020), 13-30.

12 Johan Ostling, Niklas Olsen, and David Larsson Heidenblad, “Introduction,” in Histories of
Knowledge in Postwar Scandinavia, ed. Johan Ostling, Niklas Olsen, and David Larsson Heidenblad
(London: Routledge, 2020), 1.

13 Bernard Bailyn, Education in the Forming of American Society: Needs and Opportunities for Study
(New York: W Norton & Company, 1972), 14.
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theoretical, concrete and abstract — forms the content of what is valued not only as
true but also as important for future generations to learn, regardless of educational
institutions or formalised curricula. Knowledge has such an important part in
educational processes that it may seem superfluous to stress this relationship.
To explore the history of knowledge in society is, by definition, to also approach
the history of education. Therefore, a broad definition of educational history that
includes the transmission of knowledge in society as well as the social and cultural
relevance of knowledge and education is needed.** As Simone Lassig has pointed
out: “The history of knowledge does not emphasise knowledge instead of society
but rather seeks to analyse and comprehend knowledge in society and knowledge
in culture”™

One of the vantage points for this special issue is to explore what happens when
educational researchers turn their attention to the history of knowledge. Do new
methods emerge, or rather do we transfer research practices from one field to
another? The contributions in this issue address these questions by offering a
number of empirical and methodological examples. Together, they illustrate that
history of education and knowledge are never singular. What we are dealing with are
explorations into the histories of knowledge and education.

Knowledge, movement and power

Historians of knowledge have pointed out that knowledge is never a fixed entity.
Ideas and beliefs are always in motion, formatted by various media technologies
and cultural practices, spread by certain actors on specific arenas. Knowledge
moves, flows, circulates across space and time, between individuals and institutions,
geographical locations and social groups.'® Many concepts have been used to
describe such flows: communication, circulation, dissemination, and transfer. Each
has its own theoretical presuppositions. In this issue, we have adopted an eclectic
approach, with various concepts used to describe different movements, depending
on the character of the processes involved."”

Philipp Sarasin and Andreas Kilcher have argued that the movement of knowledge
is always embedded in social contexts. They therefore hold that knowledge arises
and circulates under the conditions of complex power relations. It can be too
valuable to be passed on voluntarily or rejected because it undermines established
truths.” In a similar vein, Michel Foucault noted in his famous lecture on the order
of discourse, that exchange and communication are “positive figures working inside

14 Heather Ellis, “Editorial: Science, Technologies and Material Culture in the History of Education,”
History of Education 46, no. 2 (2017), 143.

15 Simone Lassig, “The History of Knowledge and the Expansion of the Historical Research Agenda,”
Bulletin of the German Historical Institute 59 (2016), 58.

16 Isak Hammar and Johan Ostling, “Introduction: The Circulation of Knowledge and the History of
the Humanities,” History of Humanities 6, no. 2 (2021), 596.

17 For discussions regarding these concepts, see for example: Johan Ostling et al., eds., Circulation of
Knowledge (Lund: Nordic Academic Press, 2018); James A. Secord, “Knowledge in transit,” Isis 95,
no. 4 (2004), 654-72.

18 Philipp Sarasin and Andreas Kilcher, “Editorial,” Nach Feierabend: Ziircher Jahrbuch fiir
Wissensgeschichte 7 (2011), 9-10.
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>

complex systems of restriction”."” In other words, studies of the history of knowledge
in education may contribute to the study of the “micro-physics of power”.’

The dynamics of power and knowledge have been addressed extensively in
modern historical scholarship, including the history of science and education.
Works by philosophers and sociologists of science have long acknowledged various
aspects of the power-knowledge nexus.”* However, from an educational perspective,
it may also be valuable to include a very general observation made by Norwegian
anthropologist Fredrik Barth about the usefulness of knowledge as an analytical
concept. It is true that knowledge is a broad term, running the risk of becoming
all-encompassing or imprecise. In his plea to study the use and social function of
knowledge in society, however, Barth compared it to another notoriously broad
analytical concept: culture. He argued that one of the defining characteristics of
knowledge, as opposed to culture, is that knowledge is always unequally distributed
in society.* While it is generally meaningless (from an anthropological perspective)
to talk about individuals of a certain population being more cultural than others,
knowledge is tied to hierarchical exclusion and attempts of inclusion with profound
cultural effects.”® As Simone Lissig and Swen Steinberg argue, “power might use
knowledge for its own ends, but knowledge also contains a certain emancipatory
potential”>* Thus, the question of who knows what, and why, appears as a fruitful
starting point for inquiries into the role of education in wider relationships of power,
identity and cultural practice.

Arenas of knowledge

Following the programmatic discussions introduced by Sarasin and Kilcher, and
continued by Johan Ostling, David Larsson Heidenblad and Anna Nilsson Hammar,
it is possible to discern at least three potentially fruitful approaches to the study of
the history of knowledge in education.

First, one way to better understand how and why knowledge circulates,
is to examine the various arenas that have been used for the circulation or
communication of knowledge.* Traditionally, the history of education has focused
broadly on the school system (primary and secondary education), but formal and
informal education takes place in all parts of society. The study of communication

19 Michel Foucault, “The Order of Discourse,” in Untying the Text: A Post-Structuralist Reader, ed.
Robert Young (London: Routledge & Kegan Paul, 1981), 62.

20 Michel Foucault, Discipline and Punish, Second Edition (New York: Vintage, 1995), 26.

21 For example: Paul Feyerabend, Against Method: Outline of an Anarchistic Theory of Knowledge
(London: NLB, 1975); Ludwig Fleck, The Genesis and Development of a Scientific Fact (Chicago:
University of Chicago Press, 1979); Thomas S. Kuhn, The Structure of Scientific Revolutions
(Chicago: University of Chicago Press, 1962); Michael Polanyi, Personal Knowledge: Towards a Post-
Critical Philosophy (London: Routledge & Kegan Paul, 1958); Edward W. Said, Orientalism (London:
Routledge & Kegan Paul, 1978).

22 Fredrik Barth, “An Anthropology of Knowledge,” Current Anthropology 43, no. 1 (2002), 1-18.

23 See also Fredrik Barth, “The Guru and the Conjurer: Transactions in Knowledge and the Shaping of
Culture in Southeast Asia and Melanesia,” Man 25, no. 4 (1990), 640-53.

24 Simone Lassig and Swen Steinberg, “Why Young Migrants Matter in the History of Knowledge,
KNOW: A Journal on the Formation of Knowledge 3, no. 2 (2019), 215.

25 Ostling, Olsen, and Larsson Heidenblad (2020).
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of knowledge in society brings educational perspectives from various parts of
public life to the attention of researchers. In a 2020 study on the history of sex
education in Norway, Kari Harnaes Nordberg showed how schools can be analysed
as ‘arenas of knowledge, with different actors and stakeholders. Nordberg shows
how different bodies of sexual knowledge, in this case ranging from biological to
‘Christian” and psychological knowledge, figured in the struggle for influence over
Norwegian sex education.”

All the articles in this special issue deal with institutionalised education, and
illustrate how these institutions interact with other parts of society when knowledge
transfers across such spaces. This movement or circulation of knowledge appears as
a crucial element in the interaction between educational institutions and society at
large, in order to colonise various areas of people’s lives.

This is not least evident in the relationship between politics and education. The
term educationalisation has been used to describe efforts to address social problems
by educational means. In his article on the introduction of traffic education in
Swedish elementary schools, Joakim Landahl shows how the growing problem of
road safety during the emergence of mass motoring required schools to address the
problem. Teaching traffic safety included knowledge about rules and regulation, as
well as making pupils aware of the gravity of traffic hazards. As the cover image of this
special issue suggests, the solutions included simulation of situations in controlled
environments (such as the school yard) and measures to increase children’s self-
control. The introduction of school safety patrols resulted in that children became
more active agents in the education of traffic safety.

Arenas of professional knowledge are not isolated entities, but connected to
wider networks of interchange. In his article, Daniel Andersson analyses how
Christianisation has been taught in Swedish schools during the twentieth century.
Andersson takes interest in the relationship between the production of knowledge in
academia and the circulation of knowledge in schools. Examining history textbook
content about the process of Swedish Christianisation, he argues that secondary
education textbooks during the early twentieth century were fairly harmonious with
research findings in academia. However, during the second half of the twentieth
century, the arenas diverged as historical scholarship introduced new scientific
standards while textbooks evolved into a distinct pedagogical genre. Thus, the same
author could make different characterisations — not only in form but also regarding
factual description — depending on genre and arena. By the end of the century, the
knowledge arenas again converged. Andersson’s study implies that the “knowledge
gap” between the arenas was caused by the nature of new research and values that
have framed Swedish education.

Another intriguing example of how knowledge changes when it moves across
borders is presented by Marcelo Caruso, who draws attention to the important
topic of knowledge of education. Widening the geographic scope well beyond
Northern Europe, his article explores the colonial history of pedagogy in India.
The import of Western pedagogic knowledge during the nineteenth century, and

26 Kari Harnas Nordberg, “Sex Education and the State: Norwegian Schools as Arenas of
Knowledge in the 1970s,” in Histories of Knowledge in Postwar Scandinavia, ed. Johan Ostling,
Niklas Olsen and David Larsson Heidenblad (London: Routledge, 2020), 191-207.
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the institutionalisation of the “art of teaching’, was a prolonged process spanning
several decades. Western pedagogic knowledge was imported into a setting with
ancient traditions in the art of teaching. Caruso argues that although the status of
pedagogic knowledge in Britain was low, the colonial situation in India reframed
it and contributed to its de-subalternization. Since those proficient in pedagogic
knowledge could obtain better employment and social status in the colonial setting,
pedagogic knowledge in India came to occupy a more ambivalent place in the
epistemic hierarchies than in the metropolis.

Forms and formats

Secondly, to grasp the use and communication of knowledge in education, it is
necessary to pay attention to its forms and formats. Due to its diversity and plasticity,
knowledge can be practical or theoretical, embodied or tacit, academic or mundane,
simple or complex, concrete or abstract. In fact, the different words used to describe
such forms or kinds of knowledge is a testament to the varieties of knowledge that
abound in educational history. The articles of this issue give numerous examples of
the various forms of knowledge that may be important to address in the history of
education, including statistical data, pedagogy and textbook history, as well as the
use of computers, traffic safety and home economics.

These forms are contingent of formats. Sarasin has argued that knowledge is
in fact always formatted. If we accept that knowledge does not exist in pure form,
but is always materialised and mediated in various formats, then these formats are
important to address analytically. Textbooks (Andersson), schoolyards (Landahl)
and industry meetings (Guerrero Cantarell) are three of the spaces that have served
as arenas for circulation of various forms of knowledge. That these formats matter is
an argument presented more clearly in the article on small forms, where Jona T. Garz,
Fanny Isensee and Daniel Topper provide a compelling case for a three-dimensional
analysis of paper technology, including its physical format.

Arenas for communicating knowledge thus involve specific material and spatial
manifestations. For many years, the classroom, with its desks and blackboards,
was the central “media technology” of schools across the world. Audio-visual
equipment, such as overhead projectors, filmstrips and VCR projectors, could
be added to the list. However, it is reasonable to assume that more quiet or
subtler forms of technology, including the paper and pencil, also distinctly
affected teaching and learning methods; in other words, the communication
of knowledge. In this issue, Garz, Tépper and Isensee bring attention to the
materiality of educational practices by scrutinising ‘small forms’ for recording and
transmitting statistical knowledge in the Prussian school system. They propose a
methodological approach to the study of communicative practices in educational
history that takes into account historical context, materiality and usage of data. By
examining pre-printed forms collected by the Prussian educational administration,
their analysis of small forms as material and historical artefacts illustrates the agency
of paper technology as well as the possibilities of compliance and resistance that
were played out between the Statistical Bureau (which designed and collected the
forms) and school teachers (who were obliged to use them).
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Actors of knowledge

Third and finally, a fruitful approach to the study of knowledge in educational
history is to reconceptualise the range of actors involved in producing and sharing
knowledge. Rather than understanding ‘knowledge actors’ exclusively as scientific
or academic elites, this perspective acknowledges a broad range of actors who
have been involved in the production and circulation of knowledge in society. As
David Larsson Heidenblad has pointed out in a recent monograph, the circulation
of knowledge in society does not occur by or of itself, but rather because “specific
people did specific things at specific times, which triggered chain reactions”?”

To understand such chain reactions, we should take into consideration the
dynamics between senders and receivers of knowledge, which is of great importance
in educational settings. Teachers provide an obvious example of “knowledge brokers”
in schools, but the definition could potentially include other groups of people not
traditionally associated with expertise.”® From the perspective of education, one
group not traditionally understood as knowledge actors are students or pupils.
However, as Lissig and Steinberg have pointed out, while children and youth often
possess limited abilities to act, they are not mere passive recipients of knowledge, but
“possess a certain potential that allows them to translate or even actively produce
knowledge”* As such, children have contributed to bring knowledge from schools
to other areas of society, via friends, parents, or other adult guardians. This is an
intriguing area for future research, for which historians of knowledge and education
should develop adequate methodologies that may bring forward the contributions of
pupils and students to the circulation of knowledge in society.

The articles in this special issue bring forward a range of knowledge actors in
the field of education. For example, Karen Andreasen and Annette Rasmussen
analyse the actors and organisations involved in the advocacy of home economics as
a new field of knowledge in Denmark during the late nineteenth century and early
twentieth century. The broad range of parties involved — representing rural interests,
women’s organisations and trade unions - aligned with the biopolitical concern of
the state to form new schools for home economics. Regarding the knowledge content
of home economics, Andreasen and Rasmussen argue that the development of this
field of knowledge was contradictory in terms of discipline and emancipation. On
the one hand, it reinforced the place of women in the private sphere, preventing
them from exercising public influence. On the other hand, the development of
home economics increased the social status of women by providing opportunities
for education and professionalisation, with subjects such as nutrition, chemistry,
hygiene and horticulture developing into scientific and educational areas that are
still significantly participated in by women in Denmark.

The gendering of knowledge in education is also brought forward by Rosalia

27 David Larsson Heidenblad, Yhe_'Environmental Turn in Postwar Sweden, (Lund: Lund University
Press, 2021), 21. See also Johan Ostling, Anton Jansson and Ragni Svensson Stringberg, Humanister
i offentligheten: kunskapens aktérer och arenor under efterkrigstiden, (Géteborg: Makadam, 2022),
25-26.

28 For an intriguing example, see Brian Van Wyck, “Guest Workers in the School?: Turkish Teachers
and the Production of Migrant Knowledge in West German Schools, 1971-1989,” Geschichte und
Gesellschaft 43, no. 3 (2017), 466-91.

29 Lissig and Steinberg (2019).
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Guerrero Cantarell in her article on how the Fredrika Bremer Association (FBF), one
of the oldest women’s organisations in Sweden, actively promoted women’s education
in technology and computerisation during the last two decades of the twentieth
century. Guerrero Cantarell argues that the FBF sought to redefine the concept of
technology by associating it with features that would appeal to women. The efforts of
the organisation to promote this ‘feminised” concept of technology included schools
and other public arenas in society. By doing so, the FBF drew attention towards the
gendering of technology and the role of women in technology in Swedish society.

To conclude, the cases presented here point to the rich possibilities that arise when
educational history turns its attention to knowledge. By bringing new approaches to
the study of educational arenas and the ways knowledge has moved within, across
and beyond institutional settings, readers of this special issue will hopefully find
inspiration in the diverse approaches that the authors have used to address issues of
knowledge and education. The possibilities are, as evident, manifold.

About the author
Bjorn Lundberg is a postdoctoral researcher of History at the Department of History,
Lund University, Sweden. E-mail: bjorn.lundberg@hist.lu.se
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Abstract « This article examines the import of Western pedagogic knowledge, knowledge about the
theory and principles of education and teaching, in India from its very first formulations in Bengal
in the 1840s until its inclusion at the University of Madras in 1882. The article follows the early tra-
jectory of British pedagogical knowledge in the colonial setting, its associated knowledge practices
related to its institutionalization in teachers’ education institutions and the main contents related
to it. The research is based on a wide range of documents about colonial educational policy, par-
ticularly related to lectures in education and teaching, and a sample of early manuals of education
and teaching. This article shows that, although not fully accepted as a relevant form of knowledge in
Britain at the time, colonial educators introduced pedagogic knowledge as a manner of transform-
ing inherited educational practices in India. In this process, colonial officials, missionaries, and up-
per-caste native authors authored manuals and embodied this kind of knowledge, in what can be in-
terpreted as a de-subalternization of the knowledge of education in the colonial setting.
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Introduction: The knowledge of education and the colonial situation

When English educational colonial officers reviewed the state of education in India,
disparaging comments about the achievements of ‘native’ teachers abounded. Major
Holroyd, for instance, Director of Public Instruction in the Province of Punjab, left
no doubt about what was lacking in the country in order to have better teachers:
“They have none of those scholastic traditions, the product of long experience in the
art of teaching, which do so much to form the characters of teachers in other lands
where the art of education has been the slow growth of centuries”” The absurdity
of this notion, that no scholastic tradition existed in the Punjab, far exceeded the
usual disparaging statements pronounced by arrogant British officials faced with
the local realities of school education.” The Punjab lies at the crossroad of different
traditions of writing, religion, and schooling. How could an official so misapprehend
the realities that he should have known reasonably well since he had been in service
for a long time? It is probable that his contempt was not for “scholastic traditions” as
such, since schools apparently existed in the region before the British came. Rather,
he was focused on knowledge, “the art of teaching’, as he put it, a type of knowledge
he equalled with Western forms of thinking about education.

1 W. R. M. Holroyd, Report on Popular Education in the Panjab and Its Dependencies, for the Year
1873-74 (Lahore: Printed by W. E. Ball, 1874), 63.

2 About Holroyd and his time in office, see Tim Allender, Ruling through Education: The Politics of
Schooling in the Colonial Punjab (Elgin, Berkshire, Dehli: New Dawn Press, 2006), 123-26.

Nordic Journal of Educational History 2022. © Marcelo Caruso.
This is an Open Access article distributed under the terms of the Creative Commons CC-BY4.0 License
(http://creativecommons.org/licenses/by/4.0/).



14 Marcelo Caruso

This article deals with the beginning of the import of a kind of knowledge of
education claimed by colonial officials as purportedly new to the country: pedagogic
knowledge. The knowledge of teaching and learning conveyed by this term has its own
conflicted history in England, as Brian Simon famously suggested. Simon showed
that elite public schools and elementary schools, although eminently different,
coincided for different reasons in their common aim of promoting attitudes and
character formation rather than intellectual development. On this basis, pedagogy,
the “science of teaching’, did not reach a legitimate and prestigious position within
the field of education in England.® Yet exactly this kind of knowledge seems to have
informed British officials’ perceptions about the superiority of Western forms of
educational knowledge.

What was the early trajectory of this knowledge in the Indian colonial setting? Did
it retain the inferior status that pedagogic knowledge had in the British metropolis?
Which knowledge practices contributed to its early institutionalization? What
content was associated with it? In the following, I will focus on the first decades
of the spread and institutionalization of the “art of teaching”, then the main term
for pedagogic knowledge, from the middle of the nineteenth century to around
1882, when the first institutionalization of the degree of a licentiate of teaching at
the University of Madras* signalled the acceptance of pedagogic knowledge even in
the highest echelons of the educational hierarchy. Although huge regional variations
existed in the development of education in India, I will not focus on any one region
or presidency of the colony in particular, since the problem of pedagogic knowledge
and its institutionalization was posed as a general, and not a localized one. Certainly,
the different educational situations in each province of the colony are also worthy
of specific studies. However, the localization strategy followed in this article is
institutional rather than regional or political-administrative: I will focus on a type of
institution emerging all over India in the middle of the nineteenth century: teacher
training institutions. For this purpose, I will use published materials and archival
documents dealing with the establishment and reform of teacher education in the
country. These materials include almost complete series of the official reports on
education from all provinces and specific documents from the archives dealing with
the establishment of institutions for the training of teachers. In addition, in order to
reconstruct the content of pedagogic knowledge, I will include a set of manuals of
education and teaching used in these institutions in their first decades.

I'will delve into the subject first bylooking into the conceptual and historiographical
problem of pedagogy and pedagogic knowledge within the broader issue of colonial
knowledge transfer. Secondly, I will sketch the introduction of the knowledge of
teaching and learning that was labelled the “art of teaching” in the educational scene
in Bengal in the late 1830s. I will then hint at the main forms of institutionalization
of this type of knowledge in the newly established institutions of teacher education
and analyse the main site of articulation of the explicit form of pedagogic knowledge:
lecturing on teaching and education and its main textbooks. In sum, I will show that
although the subaltern status of pedagogic knowledge in the metropolis, meaning

3 Brian Simon, “Why No Pedagogy in England?,” in Education in the Eighties: the Central Issues, ed.
Brian Simon and William Taylor (London: Batsford, 1981).

4 Alfred Croft, Review of Education in India (Calcutta: Printed by Government Printing, 1888), 136.
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here its inferior rank in the field of elaborated knowledge,® still influenced its
introduction and acceptance in British India, the colonial situation reframed it and,
to some degree, de-subalternized it.

‘Pedagogic’ knowledge and the history of colonial knowledge

In this article, ‘pedagogic knowledge’ may be understood as an explicitly formulated
knowledge about the theory and principles of education and, in particular, teaching.
Pedagogic knowledge is fundamentally about methods of teaching, but also
includes organizational and contextual aspects of the educational work in a rather
reflexive way.® It is an explicit form of knowledge in contrast to other formulations
characterizing educational knowledge as embodied, tacit, or implicit. This definition
also departs from other formulations in which pedagogy stood for larger and more
comprehensive educational outlooks, many of them referring to the German term
Pidagogik that, since the late eighteenth century, has depicted a whole system of
education, teaching, and learning, including its philosophical foundations.” Finally,
the meaning of pedagogy behind ‘pedagogic knowledge’ is different from newer
meanings such as the “process through which knowledge is produced”, including
“the transformation of consciousness”, a definition assumed in Sumathi Ramaswany’s
impressive work on the globe as an epistemic device in colonial India.® Rather
than a “process”, a type of explicit knowledge as opposed to implied knowledge of
education, teaching, and instruction, found for instance in textbooks,” sums up the
main perspective of the article.

Pedagogic knowledge of Western provenience represented only one breed of the
knowledge innovations that colonialism, for better or worse, brought to the country.
One salient global development in the last three centuries has been the ascendance
of forms and variations of knowledge that have come to be termed as ‘Western,, or
‘Buropean’’® It was not only in India that this knowledge transfer posed enormous

5 Bill Ashcroft, Gareth Griffiths, and Helen Tiffin, Post-Colonial Studies: The Key Concepts (London,
New York: Routledge, 2000), 198-201.

6 Robin Alexander, “Culture in Pedagogy, Pedagogy across Cultures,” in Learning from Comparing:
New Directions in Comparative Education Research, ed. Robin Alexander, Patricia Broadfoot, and
David Phillips (Oxford: Symposion Books, 1999); Johan Muller, “The Well-tempered Learner: Self-
regulation, Pedagogical Models and Teacher Education Policy;” Comparative Education 34, no. 2
(1998).

7 Marianne A. Larsen, “Pedagogic Knowledge and the Victorian Era Anglo-American Teacher,
History of Education 31, no. 5 (2002), 459.

8 Sumathi Ramaswamy, Terrestrial Lessons: The conquest of the World as Globe (Chicago, London:
Chicago University Press, 2017).

9 Avril A. Powell, “Old Books in New Bindings: Ethics and Education in Colonial India,” in Knowledge
Production, Pedagogy, and Institutions in Colonial India, ed. Indra Sengupta and Daud Ali (New
York: Palgrave, 2011); Sutapa Dutta, Disciplined Subjects: Schooling in Colonial Bengal (London,
New York: Routledge, 2021); Parna Sengupta, Pedagogy for Religion: Missionary Education and
the Fashioning of Hindus and Muslims in Bengal (Berkeley, Los Angeles, London: University of
California Press, 2011), 51.

10 David R. Ambaras, “Social Knowledge, Cultural Capital, and the New Middle Class in Japan,
1895-1912, Journal of Japanese Studies 24, no. 1 (1998); Mohammad Asaduddin, “The West in
the Nineteenth-Century Imagination: Some Reflections on the Transition from a Persianate
Knowledge System to the Template of Urdu and English,” Annual of Urdu Studies 18 (2003), 45-65;
Tony Ballantyne, “Paper, Pen, and Print: The Transformation of the Kai Tahu Knowledge Order;”
Comparative Studies in Society and History 53, no. 2 (2011).
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problems in relation to established native epistemic authority and world views."
Beyond narratives of the simple imposition of these forms of knowledge upon
defenceless cultures, recent scholarship has delved into more transactional, albeit
still unequal models of dealing with knowledge transfer and knowledge imposition.*
This scholarship has argued that transfer and imposition never resulted in a mere
copy or a simple transposition without unintended consequences and conflicting
outcomes; and it has also called attention to the limited, but existing agency of local
actors and groups when dealing with the challenges of these new types of knowledge.

Imported pedagogic knowledge in India has repeatedly been the object of
historical scrutiny.’® In particular, post- and decolonial approaches have showed
some of its effects within the context of colonial workings. For instance, Sanjay
Seth convincingly argued that pedagogical criticism — for instance “the anxiety of
cram”™* — advanced new forms of subjectivity in the colonial situation. Similarly,
but in another vein, Parna Sengupta maintained that Evangelical pedagogy in
colonial Bengal, appropriated and transformed by native authors, contributed to
the fashioning of collective reformed communal identities for Hindus and Muslims
coping with modern coloniality.”> One specific aspect of pedagogic knowledge,
the Pestalozzian object lessons, has attracted considerable attention.'® Further
scholarship has addressed the question of pedagogic knowledge in a rather indirect
way, for instance, when looking into the emergence of the literary canon," or into

11 For India: Peter Gottschalk, “Promoting Scientism: Instituts for Gathering and Disseminating
Knowledge in British Bihar,” in Knowledge Production, Pedagogy, and Institutions in Colonial
India, ed. Indra Sengupta and Daud Ali (New York: Palgrave, 2011); Brian A. Hatcher, “Pandits at
Work: the Modern Shastric Imaginary in Early Colonial Bengal,” in Trans-Colonial Modernities in
South Asia, ed. Michael S. Dodson and Brian A. Hatcher (London, New York: Routledge, 2012);
Deepak Kumar, “New’ Knowledge and ‘New’ India: Lessons from the Colonial Past,” in Education
in Colonial India: Historical Insights, ed. Deepak Kumar et al. (New Delhi: Manohar, 2013); Larry
Stewart, “The Spectacle of Experiment. Instruments of Circulation, from Dumfries to Calcutta,”
in The Circulation of Knowledge Between Britain, India and China, ed. Bernard Lightman, Gordon
McOuat, and Larry Stewart (Leiden, Boston: Brill, 2013); Michael S. Dodson and Brian A. Hatcher,
“Introduction,” in Trans-Colonial Modernities in South Asia, ed. Michael S. Dodson and Brian A.
Hatcher (London, New York: Routledge, 2012).

12 Khaled Asfour, “The Domestication of Knowledge: Cairo at the Turn of the Century,” Mugarnas 10
(1993); Eugenia Roldan Vera, The British Book Trade and Spanish American Independence: Education
and Knowledge Transmission in Transcontinental Perspective (Aldershot etc.: Ashgate, 2003); Tony
Ballantyne, “Colonial Knowledge,” in The British Empire: Themes and Perspectives, ed. Sarah Stockwell
(Oxford, Malden/MA: Blackwell, 2008); Sanjay Seth, “Changing the Subject: Western Knowledge and
the Question of Difference,” Comparative Studies in Society and History 49, no. 3 (2007).

13 Major references include C. A. Bayly, Empire and Information: Intelligence Gathering and Social
Communication in India, 1780-1870 (Cambridge: Cambridge University Press, 1996); Bernard S.
Cohn, Colonialism and Its Forms of Knowledge: The British in India (Princeton: Princeton University
Press, 1996).

14 Sanjay Seth, Subject Lessons: The Western Education of Colonial India (Durham, London: Duke
University Press, 2007), 22.

15 Sengupta (2011).

16 See William J. Glover, Making Lahore Modern: Constructing 